
ORDER NOVEL ASAP 
 

 

MARY SHELLEY 
Frankenstein (1818) 
Norton Critical Edition (2nd) 
 
-do NOT buy Kindle edition (1831) 
-get February 2012 Paperback 
-Amazon: $14.35 (35+ = no shipping) 
-OR: order via fave bookseller using  
ISBNs 
 
 
ISBN-10: 0393927938 
ISBN-13: 978-0393927931 



LOOKING BACK, LOOKING FORWARD 

 
 

 

 

 

Hobbes, Rousseau: Imagining Human Nature 

Problems of Will, Desire, and Modern Society 

 

 

 

  Schiller and Aesthetic Education 

Art and the Training of Imagination   



POSITIONING YOU TO SEE 

 
POSITIONING PHASE COMPLETE 
This first third of the class has moved quickly, and some ideas that 
may have seemed arbitrary or disconnected will now begin to 
take on more relevance. As we move into the middle phase, 
which is the core, we will slow down and deal with the problems 
of imagination and the critical value of imaginative works more 
directly. Retroactively, this “positioning phase” will prove very 
valuable as a backdrop for appraising attempts by new authors 
to rectify the failures and errors of this long history. 

 
HORIZON: THE AMERICAN EXPERIMENT 
Enlightenment ideas and the responses of Romanticism comprise 
the intellectual crucible out of which “America” emerged, and in 
many instances our contemporary problems with imagination 
can be traced here.  



PROBLEM OF SOCIAL IMAGINATION 

HOBBES AND AWE 
1. we can’t be like the bees & ants (uniformity of will) 
2. therefore, we must be in awe of an artificial power  

(contractual subjection to laws and gov’t force) 
 
PROBLEM: how do we have peace w/o absolute subjection? 

 

ROUSSEAU AND SELF-DEVELOPMENT 
1. we would be more like the bees & ants if modernity had 

not perverted our natural relations and passions 
2. therefore, we’ve got to self-correct as free-willed beings 

with the power of development 
 
PROBLEM: given inevitability of socio-technical progress, how 
can we develop our “peaceful passions”? 



ENTER: FRIEDRICH SCHILLER 

 

 
 
 
 
 
 
 

 
 
 
 

                 Friedrich Schiller 
                   (1759-1805) 
                  
          AESTHETIC EDUCATION 
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FREEDOM, WILLING, DESIRE 



FROM HUMAN UNDERSTANDING TO JUDGMENT 
 
 
 

“Empiricist” tradition        “Rationalist” tradition  
 

  Bacon (1561-1626) 

 
Hobbes (1588-1679)    Descartes (1596-1650) 
 
Locke (1632-1704)    Newton (1642-1727)
    
Hume (1711-1776)    Wolff (1679-1754) 
     

Kant (1724-1804) 
 

Schiller (1759-1805) 
 
 



KANT & GERMAN IDEALISM 

 

HUME : There are two kinds of knowledge… 
1. relations of ideas (certain)  2. matters of fact (probablistic) 
 
KANT : Re-description of this problem… 
Not kinds of knowledge but rather modes of judgment and 
conditions of human experience 
 
The issue shifts from representation of “truth,” to intelligibility of 
reality (from “what is it?” to “how can I understand it?”) 
 
GERMAN IDEALISM 
Fichte, Hegel, Schelling 
-Romanticism, aesthetic experience 
-Imagination becomes the whole game (things go awry) 
 
We’ll follow SCHILLER, who is trying to follow Kant 



A LONG REVERSAL: ROMANTICISM 

A 2,200 Year Story of Reason and Imagination? 
 
      PLATO           PERCY SHELLEY 
 
 
 
 
 
 
 
 
 
 Nous & Dianoia         Imagination 

  Eikasia & Pistis                Reason 
         400 BC         1800  



ROMANTICISM: SOME THEMES 

 

A TURN INWARD 
1. Outer world to the “inner world”; feeling and reflection 
2. Sight to INSIGHT, “intuition” or inner perception 
3. The idea of creative “genius” (an inborn spirit, nature) 
4. The idea that it is in our human nature to be creative 
5. Emphasis on expression of individual experience 
6. Emphasis on originality and creativity in art, life 

 

AUTONOMY, SELFHOOD, EXPRESSION 
1. Αὐτονομία / auto-nomos: self-law 
2. Freedom, vitality of imagination as a human power 
3. Self development / education, experience as education 

 
+1760s+ Sturm und Drang (reaction to Enlightenment) 
+Schiller: Weimar Classicism (a new humanism of synthesis) 



SCHILLER’S CONTEXT: REVOLUTIONARY TIDES 

 

AMERICAN REVOLUTIONARY WAR 
1775-1783 
 
FRENCH REVOLUTION 
1789-1799 
 
INDUSTRIAL REVOLUTIONS* 
18th & 19th centuries 
 
1. Revolt against political and religious institutions, 

dogmas, conventions, traditions, hierarchies 
2. Assertion of Enlightenment values and humanistic 

concerns 
3. Radical change of socio-technical environment, labor 

conditions, communication 



FRENCH REVOLUTION IN 3 MINUTES 
 
 
 
 
 
 
 
 
 
 
 
 

HTTP://WWW.HISTORY.COM/TOPICS/FRENCH-REVOLUTION 

http://www.history.com/topics/french-revolution


SCHILLER: AESTHETIC EDUCATION, 1794 

 

CONTEXT 
French Revolution (1789-1799), “Reign of Terror” (~17k guillotined) 
-Dec. of Rights of Man & Citizen (1793), Louis XVI beheaded, etc. 

 

PROBLEM 
Forming (and maintaining) a free “moral society” in idea without 

succumbing to the vicissitudes and violence of “physical society” 
(e.g. endless revolution, war,  political oppression, etc.)? 

 

What is the GROUND of a peaceful community or collectivity of 

free, creative individuals open to change? What RESOURCES do 

we have to develop and maintain it? 

 

SCHILLER’S ANSWER 
Aesthetic Education / art & non-coercive development of “Man” 



QUIZ 4: SCHILLER 



SCHILLER: ABUSE OF REASON 

 

CRITIQUE OF THE ENLIGHTENMENT 
-All nations, “without exception, have fallen off from nature by 

the abuse of reason, before they can return to it through reason” 

-“luxuriant imagination” & “spirit of abstraction” 

-“coarse mechanism” 
 

HELP FROM PHILOSOPHERS, STATESMEN, POLICY/LAWS, REASON? 
-philosophers/Science = “cold hearted” 

-statesman/Politics = “narrow hearted” 
-form of government ≠ establish morality/humanity 

-Reason = Enlightened barbarians; it can guide but not create 

 

The Needful: EDUCATION OF THE SENSIBILITY through ART 



ADORNO: “AESTHETIC THEORY,” 1970 

 

“[A]esthetics prove to be not so much obsolete as necessary. Art does 

not stand in need of an aesthetics that will prescribe norms where it finds 

itself in difficulty, but rather of an aesthetics that will provide the 

capacity for reflection, which art on its own is hardly able to achieve. 

Words such as material, form, and formation, which flow all too easily 

from the pens of contemporary artists, rind trite; to cure contemporary 

language of this is one of the art-practical functions of aesthetics. 

Above all, however, aesthetics is demanded by the development of 

artworks. If they are not timelessly self-same, but rather become what 

they are because their own meaning is a process of becoming, they 

summon forth forms of spirit - commentary and critique, for example -

through which this process is fulfilled. These forms remain weak, 

however, so long as they do not reach the truth content content of the 

works. They only become capable of this by being honed to aesthetics. 

The truth content of an artwork requires philosophy.” 


